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1. Introduction

Peer interaction promotes guidance and counsel to one another. It can be improved through a variety
of skills, for instance cooperation, listening, and leading teams. Positive relationships can be achieved
through working with peers inside and outside of the classroom (Cowie & Sharp, 2017). Peer learning
encompasses various strategies that can be utilized in language teaching to assist learners. It is commonly
used alongside traditional teaching methods. Peer learning may take shape in various ways such as collab-
orative projects, private study groups, discussion seminars, and senior students assisting junior students
(Goldschmid & Goldschmid, 1976).

Peer interaction involves students learning together and frequently learning from one another (Dobao,

2016). Moreover, peer interaction is commonly encouraged through various teaching activities like student
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leadership workshops, group learning, peer-to-peer learning partnerships, and group work. Students have
the opportunity to develop a range of crucial social and emotional skills, such as empathy, cooperation, and
problem-solving strategies (Frey & Smith, 2019). Within the unique context of peer interactions, engage-
ment with peers can sometimes hinder the development of social and emotional skills, as it may lead to
exclusion, bullying, and inappropriate behavior (Rubin et al., 2015).

Student peer interaction frequently does not provide benefits. As previously stated, there are occa-
sional drawbacks to consider: Approximately 5% to 10% of students face chronic peer relationship chal-
lenges, like peer rejection and annoying behavior towards peers (Desouza, 2016). Research highlighted that
peer interaction can occasionally have a detrimental effect on students (Johnson, 1981). Some students
often prefer isolation, avoiding social interactions and insisting on independence without seeking assistance
from others. This situation creates numerous challenges for teachers when they aim to facilitate group ac-
tivities with students. Peer interaction is acknowledged globally for its positive impact on enhancing Eng-
lish language learning and acquisition among diverse learners. Particularly within the English courses.
Children or learners typically enhance their learning by sharing experiences and knowledge with each other,
utilizing peer interaction as a valuable learning tool. Emphasizing the significance of language acquisition
and instruction, like English, with a fresh approach. Students require varied and enhanced growth opportu-
nities, with educators playing a crucial role. The study particularly focuses on creating engaging and en-
joyable teaching materials that facilitate student learning (Haar et al., 2002).

This study highlights an opportunity to further explore the underlying dynamics of gender and grade-
level differences in peer interaction. While the findings show no statistically significant differences between
male and female students or among grade levels, there is potential to delve deeper into the factors that
contribute to these outcomes. For example, future research could investigate whether male and female stu-
dents vary in their participation styles, communication approaches, or comfort levels during peer interaction,
as well as consider the cultural and societal influences that may shape these behaviors in the Kurdish EFL
context. Additionally, while no significant differences were observed across grade levels, exploring factors
such as task difficulty, social maturity, or classroom structures could shed light on how these elements
influence the effectiveness of peer interaction across academic levels. Addressing these areas could offer
valuable insights into how gender and grade-specific factors contribute to the success of peer interaction,

enhancing its role in developing listening and speaking skills.
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The present study aims to explore the impact of peer interaction in schools on improving language
learning, particularly in the advancement of listening and speaking abilities. This study acknowledges the
unique value of peer interaction for students, highlighting the frequent contact between peers during lessons
that aids in skill development in comprehension and speaking. Ultimately, the goal is to improve English
learners’ communication skills by enhancing their understanding and ability to respond effectively to spo-
ken English. Exploring the attitudes of students and teachers towards learning English by examining the
significance of peer interaction among learners. This study serves multiple purposes and aims. When ex-
amining the interaction between boys and girls with friends, it is important to consider how peer interaction

impacts each gender.

The researcher aims to address the following research questions in order to accomplish the study's
objectives:
1. Are there notable gender disparities in peer interaction among students?

2. Do grade levels affect peer interaction among students?
The research hypothesizes the following hypotheses:
HO: Grade levels affect peer interaction among the students.

H1: Grade levels do not affect peer interaction among the students.

2. Literature Review
2.1. Social Constructivism and Language Learning

According to the theory of social constructivism, optimal learning occurs through collaborative in-
teractions and the shared building of knowledge. In the context of language learning, socializing with
friends and classmates enriches the learning experience. Lev Vygotsky, a renowned psychologist, was
among the first to articulate this concept. He emphasized that engaging in conversations with individuals
who possess greater knowledge, such as peers or teachers, enhances learning by enabling us to comprehend
unfamiliar concepts more effectively. This is achieved through their support in bridging the gap between
what we can do independently and what we can achieve with guidance, a concept known as the Zone of
Proximal Development (ZPD) (Vygotsky, 1978). Engaging in conversations and collaborations not only
improves language skills but also broadens understanding of the world (Toma & Wertsch, 1991).

Furthermore, social constructivism underscores the importance of social interaction and cultural con-
text in cognitive development and learning. Working alongside peers fosters language acquisition while

simultaneously enhancing problem-solving and critical thinking abilities (Geller, 2022).
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2.2. Peer Interaction in Language Learning

Peer interaction involves collaborating and communicating with classmates to facilitate language ac-
quisition. It is crucial as it provides opportunities to practice speaking and listening skills. Engaging with
peers allows learners to exchange knowledge and improve their proficiency in the language (Storch, 2013).
For instance, when learning a new word, classmates can assist in understanding its meaning by providing
examples or incorporating it into sentences.

Research by Swan and Lapkin (1998) indicates that peer interaction in language learning enhances
learners' skills by creating opportunities for authentic communication. This signifies that when students
converse with their peers, they are not merely practicing the language; they are also learning how to apply
it in real-life contexts.

Furthermore, peer interaction fosters a sense of belonging and community among learners, which is
essential for creating a supportive learning environment where students feel comfortable taking risks and
making mistakes. This type of environment encourages active participation and engagement in language
learning activities, ultimately contributing to improved learning outcomes. The use of peer interaction strat-

egies in the classroom also promotes self-directed learning (Gibson, 2003; Ahmed & Fatah, 2024).

2.3. Benefits of Peer Collaboration in Language Learning

Working with classmates in collaboration enhances learning in various ways. Learning becomes more
enjoyable and boosts motivation to acquire knowledge. Engaging in activities with friends enhances learn-
ing and boosts language confidence, for instance, in a group project, peers can assist in generating ideas
and structuring thoughts (Cotterall, 1999).

Watanabe in (2007) suggested that peer collaboration in language learning encourages active engage-
ment and participation, both crucial for effective learning. Collaborating with classmates allows learners to
learn from one another and actively practice language skills. Furthermore, working together with peers
improves critical thinking and problem-solving abilities by helping students develop skills in negotiating
meaning, analyzing information, and creating innovative solutions together. Collaboration among students
allows for the exploration of various viewpoints, the exchange of information, and the creation of fresh

insights, resulting in more profound educational experiences (Vass & Littleton, 2010).
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2.4. Peer Interaction in Secondary Education

During middle school, engaging in discussions with peers is essential for enhancing learning. Lan-
guage study improves comprehension and boosts confidence in its use. However, learners may sometimes
feel hesitant or concerned about the opinions of others (Liu & Littlewood, 1997). Despite these challenges,
engaging in conversations with classmates not only aids in learning but also fosters a sense of belonging
within the community (Lantolf & Aljaafreht, 1995). According to Lave (1991), peer interaction in second-
ary education significantly influences social and emotional development. Through conversations, students
acquire language skills while also developing teamwork and social abilities. Additionally, engaging with
peers enables students to cultivate crucial socio-emotional skills such as empathy, communication, and
collaboration. Meaningful interactions with peers equip students with the skills necessary for navigating
social relationships, resolving conflicts, and fostering a sense of belonging within the classroom commu-
nity. Furthermore, peer interaction enhances cultural awareness and appreciation, as students engage with
classmates from diverse backgrounds, thereby creating an inclusive learning environment that values di-

versity and encourages mutual respect (Rothstein-Fisch & Trumbull, 2008).

2.5. Impact of Peer Interaction on Improving Listening and Speaking

Ahmed et al. (2023) asserts that peer interaction is essential for enhancing speaking and listening
skills in language learning, as it provides a natural environment for practicing communication in everyday
contexts. Peer interaction offers students immediate feedback on their grammar and pronunciation, allow-
ing them to self-correct in real time. Moreover, it boosts confidence, as students are more inclined to prac-
tice frequently when they feel comfortable expressing themselves to their classmates. Additionally, expo-
sure to a variety of dialects and speech patterns enhances listening comprehension and prepares students
for real-world conversations. Engaging in peer activities encourages students to take risks and improve their
language abilities by fostering collaborative learning, active listening, and a positive atmosphere (Johnson
etal., 1985).

2.6. Factors Influencing Students Views on Peer Interaction

Various elements can impact how students perceive peer interaction. These factors may include indi-
vidual differences such as personality, cultural background, and communication skills. Additionally, the
learning environment, group dynamics, and the nature of academic tasks can influence students' perspec-

tives on peer interaction. Considering social and emotional factors, such as peer relationships and support
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from friends, plays a significant role in how students engage in interactions with their peers (Altstaedter &
Doolittle, 2014). By understanding these elements, educators can foster a welcoming and supportive learn-
ing atmosphere.

Furthermore, the extent of teacher participation and support in encouraging peer interactions can sig-
nificantly affect students’ viewpoints. It is essential to comprehend how classroom norms and expectations,
along with the broader school culture, influence students' perceptions of the value and effectiveness of
collaboration with peers. Various factors, including gender, age, and socio-economic background, can af-
fect students' comfort and preferences when engaging with their peers (Webb, 2009). Educators must be
aware of these diverse factors to cultivate a nurturing and stimulating social atmosphere in educational

environments.

2.6.1. Individual Differences in Learning Styles

Several factors can influence the comfort level when interacting with peers. Some individuals prefer
verbal communication over other forms due to their learning styles. For instance, certain students may favor
listening to explanations, while others might gravitate toward hands-on activities or visual aids (Peterson
et al., 1998). Additionally, individuals exhibit diverse learning styles, including auditory, visual, and kin-
esthetic preferences, which can impact their perspectives on peer interaction (Pourhosein, 2011). Some
students may feel more comfortable expressing themselves verbally, while others may prefer written or
nonverbal forms of communication. Therefore, it is essential for educators to consider the varied needs and
preferences of students when designing peer interaction tasks to foster inclusivity and encourage active
participation from all learners.
2.6.2. Classroom Dynamics and Teacher Support

The classroomsetting and teacher assistance significantly influence the enjoyment of interactions
with peers. Research conducted by Johnson (1981) indicates that a positive and supportive classroom en-
vironment fosters effective peer interactions. When educators cultivate a nurturing and inclusive atmos-
phere, students are more likely to feel comfortable engaging in discussions and participating in group learn-
ing activities. Teachers can promote positive peer interactions by demonstrating effective communication
techniques and providing constructive feedback (Johnson et al., 1981; Ahmed, 2024). Therefore, establish-
ing a conducive classroom environment and supporting teachers are essential for enhancing valuable peer

communication and improving outcomes in language acquisition.
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2.6.3. Cultural and Social Factors Influencing Peer Relationships

As highlighted by Hofstede (2011), cultural background and self-perception can significantly impact
students’ attitudes toward communication with others. The perspectives on peer interaction in language
learning contexts are shaped by cultural norms, values, and communication styles. For example, students
from collectivist cultures may prioritize group harmony and cooperation, while those from individualistic
cultures might emphasize personal achievement and independence. Additionally, social factors such as peer
acceptance, social status, and group dynamics play a role in shaping peer relationships and interaction pat-
terns in the classroom (Lazaraton, 2002).

It is essential to understand these cultural and social influences in order to create inclusive and cul-
turally responsive learning environments that promote meaningful peer interaction and support language
acquisition among diverse student groups. Educators must consider students' cultural backgrounds and so-
cial dynamics when designing peer interaction activities to enhance cultural relevance and foster positive

peer relationships (Renn & Arnold, 2003).

2.7. Scholarly Related Studies

Many studies have explored the impact of peer discussions on learning. It is evident that the topic is
crucial, yet there are still areas for further exploration. Lavy and Schlosser (2007) explored the impact of
classroom gender composition on the scholastic achievements of boys and girls in Israeli primary, middle,
and high schools. The study examined the mechanisms through which gender peer effects influence aca-
demic outcomes, focusing on changes in the classroom learning environment, teaching methods, teacher
well-being, and social dynamics. To account for potential confounding factors, the researchers used varia-
tions in gender composition across adjacent cohorts within the same schools. The findings revealed that a
higher proportion of female students significantly improved cognitive outcomes for both boys and girls.
The study identified key mechanisms driving these effects, including reduced classroom disruption and
violence, improved inter-student and student-teacher relationships, enhanced student satisfaction, and re-
duced teacher fatigue. Importantly, no changes in individual behavior among boys or girls were observed,
suggesting that the positive effects were due to compositional changes in classroom gender ratios rather
than changes in peer behavior. These results underscore the broader implications of gender composition in

fostering a positive learning environment and enhancing academic performance.
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In another study by Kumar et al. (2023) investigated the effects of peer and self-assessment on self-
regulated learning, critical thinking, and problem-solving skills among Iranian EFL learners. The study
involved 75 participants divided into two experimental groups—ypeer assessment and self-assessment—and
a control group. Pre-tests were conducted using questionnaires, followed by a 13-lesson intervention where
the experimental groups engaged in assessment activities while the control group received traditional
teacher-based instruction. Post-test results analyzed via one-way ANOVA indicated that both experimental
groups significantly outperformed the control group in all measured skills, with no significant differences
between the peer and self-assessment groups. The study concluded that both assessment methods are effec-
tive in enhancing EFL learners' critical skills and self-regulation. Ozcelik et al. (2019) investigated the
listening comprehension problems faced by Al-level Turkish secondary school students in a foreign lan-
guage classroom. The study involved 28 students working in pairs, with the autonomy to control audio
playback during listening tasks. Through dialogic exchanges, the researchers identified common listening
difficulties, including mental translation, challenges in chunking speech streams, and maintaining pace with
delivery speed. Students primarily used self-controlled audio to check their understanding and adjust to the
speed of speech. The study also highlighted how peer interaction facilitated the articulation and sharing of
cognitive, affective, and social processes involved in listening. These findings underscore the value of peer
collaboration and autonomy in addressing listening challenges and improving comprehension in foreign
language learning. Furthermore, Watanabe (2008) explored how adult ESL learners interact with peers of
different proficiency levels during collaborative problem-solving tasks and how they perceive these inter-
actions. The study involved three learners who engaged in a three-stage process: pair writing, pair noticing,
and individual writing, where each worked with both a higher- and a lower-proficiency peer. Data were
collected through stimulated recall sessions and post-task interviews to analyze patterns of interaction and
attitudes towards peer collaboration. The findings revealed that both higher- and lower-proficiency peers
could facilitate learning when collaboration was effective. Interestingly, learners preferred working with
peers who actively shared ideas, regardless of proficiency level, suggesting that the quality of interaction
rather than proficiency differences significantly impacts the effectiveness of peer assistance. These findings
emphasize the importance of co-constructed interaction patterns in fostering language learning through peer

collaboration.
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3. Methodology

3.1. Research Design

The research design focuses on investigating two key questions: whether there are notable gender
disparities in peer interaction among students and how grade levels influence peer interaction through fol-
lowing quantitative approach. By addressing these questions, the study aims to analyze the interplay be-
tween gender and academic levels in shaping students' engagement and collaboration during peer interac-

tion activities.

3.2. The Population and Sampling of the study

The study sample consisted of 200 secondary school students aged 13-15 from grades 7, 8, and 9 at
two non-governmental schools in Sulaymaniyah: United Science Girls” Secondary School and United Sci-
ence Boys’ Secondary School, during the 2023-2024 academic year. The sample included both male and
female students. Furthermore, the schools followed unisex education. For this reason, all girls and boys

were from different schools.

3.3. The Research Instrument

A survey questionnaire using a 5-point Likert scale was developed and distributed among the partic-
ipants. The data collection process followed a targeted sampling approach, involving a sample size of 200
students. The survey instrument consisted of 15 items designed to measure the impact of peer interaction
on English language learning. The questionnaires were distributed in tangible, paper-based forms, with
participants responding to prompts on a 5-point Likert scale, ranging from "strongly disagree" to "strongly
agree." Data collection took place between February 2024 and March 2024. The survey aimed to gather
students' perspectives on the role of peer interaction in their language learning experience. Upon comple-
tion, the responses from the paper forms were transcribed into an online platform for systematic evaluation
and organization. The consolidated data were then subjected to computation and analysis to address the

research objectives.

3.4. Data Analysis Procedure
The Statistical Package for the Social Sciences (SPSS) was employed for the present study to analyze
the data. The independent sample t-test was utilized to explore the differences between the male and female

participants. Moreover, the one-way ANOVA was used to assess the variation among the academic level
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of the participants. The reliability issue was assessed using Cronbach’s alpha, showing .814 which indicates

a good internal consistency of the study.

4. Result and Discussion

4.1. Gender-Based Disparities of Peer Interaction in Improving Listening and Speaking Skills

This section presents the results of the independent sample t-test to assess the differences between

male and female participants in peer interaction in developing the listening and speaking skills.

Table 1. Gender-based differences of peer interaction in improving listening and speaking skills.

Group Statistics

Gender N Mean SD T-Value P-Value
Female 108 19.37 3.14 0.917

Enjoyment and Confidence .300
Male 92 18.95 341 0.910
Female 108 39.58 5.59 1.247

Perception and Impact of Peer Interaction 482
Male 92 38.51 6.57 1.231

Table 1 illustrates the results of the gender-based variation for the Kurdish EFL secondary school
learners. The findings are compared of the male and female learners over the two main categories: enjoy-
ment and confidence and perception and impact of peer interaction.

For the first category, enjoyment and confidence, female learners (N = 108) had a higher performance
(M =19.37, SD = 3.14), t(.917). Furthermore, male students (N = 92) showed a lower performance (M =
18.95, SD = 3.41), t(.910), p = .300 > .005, indicating no significant difference between the two genders
for this category. In accordance with the second category, perception and impact of peer interaction, female
learners (M = 39.58, SD = 5.59), t(1.247), showing better performance than the male learners (M = 38.51,
SD =6.57), t(1.231), p = .482 > .005, signifying no remarkable variations in the gender-based differences.

In both categories, the mean of the participants of the female learners are higher than the male learners.
In addition to the differences between the two groups, the standard deviation illustrates the dispersion of
the individual scores from the mean score. Correspondingly, the SD of the female learners are lower than
the SD of the male learners, implying that the scores of the female learners are more clustered around the
mean score results. Regarding the p-value, there is no significant difference between female and male learn-

ers in peer interaction in improving listening and speaking skills in the secondary Kurdish EFL context.
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These results suggest that there are no gender disparities among Kurdish EFL learners in both cate-
gories in peer interaction in enhancing listening and speaking skills among Kurdish EFL secondary school
learners. Depending on the knowledge and experience of the researchers, there are two possible reasons for
the lack of significant differences between male and female learners. The first reason might be referred to
the self-perception of the learner in enjoying the peer interaction activities and having confidence in prac-
ticing peer interaction in classroom among the students. The second reason might be due to the impact of
peer interaction activities that boost the social skills and communication of the students.

The findings of this study align with the broader educational literature that highlights the role of
classroom dynamics and interactions in fostering student development, but they also present a unique per-
spective. Unlike Lavy and Schlosser (2007), who found that a higher proportion of female students signif-
icantly improved classroom outcomes due to compositional changes in gender ratios, this study revealed
no gender disparities in the impact of peer interaction on enhancing listening and speaking skills among
Kurdish EFL learners. This suggests that, within the context of Kurdish EFL classrooms, peer interaction
activities may serve as a leveling mechanism, equally benefiting male and female learners by fostering
confidence, enjoyment, and social communication skills. The lack of gender differences could indicate that
peer interaction inherently promotes an inclusive environment, reducing the potential for disparities and
enabling all learners to benefit from collaborative engagement. These findings underscore the importance
of designing peer interaction activities that encourage equal participation and leverage the social dynamics

of classrooms to enhance language learning outcomes.

4.2. Differences in Academic Levels
This section investigates the differences among the academic levels of the participants in peer inter-

action in listening and speaking skills of Kurdish EFL secondary school learners.

Table 2 presents the descriptive statistics of academic level of the Kurdish EFL middle school stu-
dents of having peer interactions in improving listening and speaking skills. The One-way ANOVA was
utilized to compare the differences between the academic levels in both categories: enjoyment and confi-
dence and impact of peer interactions among the participants.

As shown in the first category, enjoyment and confidence, the mean difference score between grade

7 and grade 8 (M = 0.22, SE = 0.56, p =.919), grade 7 and grade 9 (M =-0.97, SE = 0.56, p = .196), and

Journal of Philology and Educational Sciences. 2024, 3(2), 23-37. https://doi.org/10.53898/jpes2024323 https://engiscience.com/index.php/jpes


https://doi.org/10.53898/jpes2024323
https://engiscience.com/index.php/jpes

S. Saeid, 2024 34

grade 8 and grade 9 (M =-1.19, SE = 0.57, p = .093) were not statistically significant, implying that there
were no remarkable variations among the students of these grades in the enjoyment and confidence category.
Correspondently, in the second category, perception and impact of peer interaction, the score of the mean
difference between grade 7 and grade 8 (M = 0.36, SE = 1.04, p = .939), Grade 7 and Grade 9 (M = -2.02,
SE =1.04, p =.126), and Grade 8 and Grade 9 (M =-2.38, SE = 1.05, p =.064) were also not statistically
significant. However, a higher mean difference was inspected between grade 7 and grade 9, and grade 8

and grade 9, but there were not significant variations among them.

Table 2. Descriptive statistics of academic level of the students

Multiple Comparisons (Tukey HSD)

Dependent Variable Mean Difference (1-J) Std. Error Sig.

Grade 8 0.22 0.56 919
Grade 7

Grade 9 -0.97 0.56 196

) ) Grade 7 -0.22 0.57 919
Enjoyment and Confidence Grade 8

Grade 9 -1.19 0.57 .093

Grade 7 0.97 0.56 .196
Grade 9

Grade 8 1.19 0.57 .093

Grade 8 0.36 1.04 .939
Grade 7

Grade 9 -2.02 1.04 126

Perception and Impact of Peer Grade 7 -0.35 1.04 .939
) Grade 8

Interaction Grade 9 -2.38 1.05 .064

Grade 7 2.02 1.04 126
Grade 9

Grade 8 2.38 1.05 .064

In general, the analysis of these variables offer insight that no statistically remarkable variations are
found in enjoyment and confidence, or in the perception and impact of peer interaction in enhancing listen-
ing and speaking skills among the Kurdish EFL secondary learners. There are two possible factors that no
significant differences were noticed among the academic level of the participants. This could be related to
the teaching experiences all the participants had received in their educational journey from the beginning
of secondary school. The second factor might be due to the curriculum and its activities in which the English
program, Sunrise, is prepared by the same publishing house. The activities follow a series of exercises, and
the students are familiar with the style.

Similarly, the findings of the present study align with these results by (Ozcelik et al., 2019 &

Watanabe, 2008), revealing that peer interaction fosters enjoyment, confidence, and social skills among
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Kurdish EFL learners, irrespective of gender or academic level. This reinforces the notion that structured
and inclusive peer activities can create an equitable and supportive learning environment, where the quality

of interaction drives success.

5. Conclusion

The study provided strong evidence that peer interaction is perceived as a valuable and effective
strategy for language development among the different levels of academic levels. It also revealed significant
insights about students’ perceptions of peer interaction in English language learning. The findings sug-
gested that peer interaction helps them improve their English-speaking skills, understand different linguistic
uses, and gain familiarity with various language skills. They also demonstrated that interacting with peers
in English and expressed a preference for collaborative learning activities.

In light of the current data, the following effects have been drawn for further research: Attention to
the effect of peer interaction to facilitate English language learning should be considered. To see the impact
and make it a teaching method more research on the impact of peer interaction on language learning is
needed, and more extensive surveys and research on the subject may inspire further exploration of the
impact of peer interaction, as well as different learning and effective ways of interacting among peers in
classrooms or outside classrooms. More research and more time should be allocated, and the effects of peer
interaction may become clearer if more students and teachers participate in the research and more time is

allocated.
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